Compliance Q’s & A’s
DEC 1:  

Section II:  

Q:  For preschoolers who are not transitioning from Part C Infant Toddler Program, should we address the IFSP question?

A: Just note “NO” for the IFSP question for a student who is not transitioning from the Part C Infant Toddler Program.

Section III:  

Q:  What are some tips for completing this section when outside agency (or other) prior evaluation information is being used?

A:  When asked to describe evaluation procedures and prior evaluations have been completed (i.e., Cheshire evaluation), you MAY list all the scores on the DEC1.  However, since you will need to list them again on the DEC3 for eligibility determination, you can be efficient by noting what types of tests were completed   (educational, hearing, articulation & speech evaluations) including date and source.  Since the DEC1 occurs before the DEC3, you cannot state to “see DEC 3”.  The details (names of tests and scores) will be on the DEC 3.  
DEC 2:  
Q:  How do I know what to check?

A:  DEC2 areas must match DEC1 or DEC7 areas.  If items have been completed prior to referral they would not be indicated as an area on either DEC1/DEC 7 or DEC2.  
Q:  Do I complete a DEC2 if no testing is needed for eligibility determination for an initial placement (example:  out of state transfer)?
A:  No.
DEC 3:  
Q:  What is the basic minimum requirement for progress interventions?

A:  Interventions must be given with fidelity and should be research based.  Interventions should be named or summarized and time frames should be included.

Q:  What is the basic minimum requirement for progress monitoring?

A:  There needs to be documentation that probes were given and evidence that results were analyzed preferably with a chart or graph including a summary (data and/or statement) of results.  Generally we expect interventions to run at least six weeks.
Q:  In intervening LD areas, should we list interventions for each area of LD and show the tie to the probe?

A:  Yes there should be a minimum of two interventions per each LD area.  However the same intervention may be relevant to more than one area.  For example some reading interventions may be relevant to all three reading areas and some focusing interventions may be relevant to many academic areas.  There should be a clear, sound description of the intervention as well as a clear tie from the intervention to the probe through either a visual (such as a chart) or a clear description.
Q:  Which eligibility worksheet should be used in the case of a related service review (i.e. LD student who has a speech language related service review)?

A:  Use the eligibility form which corresponds to the primary label of the student.  In the case above the eligibility of the student for speech language as a related service would be addressed on the LD eligibility worksheet.
DEC 4:

Student Signatures:

Q:  Can a student just sign the IEP and not the other DEC forms?

A:  A student should only sign the IEP if he/she only attended this portion of the meeting.  Remember that if the purpose of the DEC 5 meeting is an annual review, the student must also sign the DEC 5.  For students over 18, be sure that he/she signs each corresponding form in accordance with the purposes of the meeting listed on his/her invitation to conference.  Thus if the student invitation is marked only with the purpose “Discuss and/or develop, review, and/or revise your child’s IEP,” that student should only attend that part of the meeting.  Student invitations for 14-17 year olds do not list separate purposes.  The parent invitation of course would have the additional purposes marked.  Also students are encouraged to participate in and sign any corresponding forms for meetings in which they are discussed.
Special Factors:  

Q:  How do you address parent input for concerns and vision if parent does not attend IEP conference?

A:  If you know that the parent will not attend the conference, you should attempt to get parent concerns and visions prior to the meeting.  If the parent does not show, note that parent did not attend.  If you know parent concerns you may add them also (i.e., parent has expressed concerns to teacher about heavy homework loads).  Follow the same procedure for parent’s vision for student’s future.  You could state that no information was provided by the parent unless they had done so prior to conference or via phone conference.  Keep in mind that the student’s input is part of this vision as well.
Q:  When the question is asked if the student has behavior(s) that impede his/her learning or that of others, should the answer be affirmative for students with attention deficit disorders or autistic type behaviors as well as students with acting out behaviors?

A:  Historically this section has been for students who have acting out behaviors.  Technically one might argue that most learning problems can be related to some behavior that could be modified; the intent for this section is to note significant maladaptive behavior needing focus.  You MAY say yes to any behavior as long as that behavior is specifically addressed as part of the student’s IEP. Remember that if you answer affirmatively, this must be addressed in the IEP either through behavioral goals and/or a behavioral plan.  
Transition:

Q:  Would there ever be a transition service need area that is not applicable?  Do you have to put something for each area since many services could overlap?

A:  Best practice is to address all areas even though there are times that may not be applicable.  Use transition resources such as the national transition website nsttac.org.     

Q:  What do related services mean in relation to transition area services?

A:  These are not school services, but rather utilizing another agency beyond school for help (example: accessing public transportation).              

Q:  Where should Form B Indicator 13 checklist for the transition component be located in the EC folder?

A:  It is considered part of compliance so attach it to the compliance checklist.

Annual Goals, Benchmarks & Short Term Objectives:

Q:  Can you list several annual goals together (in one AG box)?

A:  Yes, but make sure all annual goals are separated visually so that each is clearly a separate goal if there is more than one goal per area.  Remember that progress towards EACH annual goal must be documented, so make it clear which are separate annual goals.  There are several ways to accomplish this.  You can number them, space between them, or give each subcategory a name.  Another option is to use a separate annual goal box for each annual goal.  In this case you could reference the previous PLAAFP.
Q:  Do we include dates in our annual goals?

A:  Annual goals do not use dates (annual implies by the end of the IEP year).
Q:  May annual goals be extremely wordy and read like a paragraph to describe all that I am trying to accomplish?

A:  Annual goals should be discreet and finite.  Annual goals should not read like several benchmarks or short term objectives in one lengthy paragraph.  We assume that professionals will know the steps to take to get the child to the desired end result.  Good progress notes will assist the professionals in knowing the child’s accomplishments.  In cases where you need more details, continue to use short term objectives or benchmarks to more clearly define the intermediary steps needed to accomplish those annual goals.  Remember goals must collectively cover both academic and functional skills.  
Q:  Do we have to have benchmarks or short term objectives for all annual goals for students who are on EXTEND1?

A:  At this point, until further clarification, we will only require benchmarks or short term objectives in areas related to the tests (i.e., core academic areas).  Therefore, you’ll need benchmarks or short term objectives for reading/math/science but not for PT/OT/APE/Behavior.  Make sure that there are at least some benchmarks or short term objectives on the IEP.  
Accommodations:
Q:  For EXTEND2 students, do you need to leave SCOS goals on IEP after that area is tested?  For example, for a student who has taken / tested English I, can you remove those SCOS objectives and replace them with Life Skills and Writing SCOS goals?

A:  You may remove those SCOS goals.  When participating in state testing (EXTEND2) you must have SCOS goals for the corresponding subject areas.  Basically, on the day the student takes an EXTEND2 test, at least one goal on the IEP must have a SCOS goal relating to that test.
Q:  Do we still need to mark extended time for EOG’s since all EOG’s are not timed anymore?

A:  Yes, for consistency with regular classroom testing accommodations and to specify testing implementation.  Similar to other accommodations, if extended time is listed on the IEP it is because that the student needs that accommodation throughout the year for all testing and class work.
Q:  Can you offer sample language to justify a student needing EXTEND2?

A:  You could state that the student needs an alternate format because [characteristic(s)] results in the need for shorter reading passages and word problems as well as fewer answer choices.  Typical characteristics could include distractibility, short attention span, motor difficulties, slow processing speed, and/or short term memory difficulties.
Q:  Are there any accommodations for EXTEND1?

A:  No accommodations are listed in the testing section for EXTEND1.  Classroom accommodations (for example, use of a switch) would be also used for EXTEND1 when needed. 
Q:  Is EXTEND2 an alternate assessment?

A:  Yes, EXTEND1 and EXTEND2 are both considered alternate assessments.
Q:  If accommodations are the same for each or most classes, is there a simpler (and more tree-friendly) way to note this other than listing it out for each subject?

A:  Yes, you can use the “other” line and then clearly make note of where accommodations will be used.  You may state, for example, “in all subjects except reading” or list relevant subjects.  Just be very clear in noting which accommodations will go with which subjects.
DEC 5:

Q:  Do we need to complete a DEC5 with every IEP meeting that discusses a change to the student’s educational program including annual reviews?
A:  Yes.  If there is ANY change to amount or kind of service or to any goals, a DEC5 is now required.  If the only change is an accommodation, the DEC5 is optional (and you may have a meeting without a meeting).
Q:  What matches are required between what is listed under Section III on the DEC5 (evaluation procedures, etc.) and either the DEC7/DEC2/DEC3 or the DEC1/DEC2/DEC3?

A:  This DEC5 section should match with the DEC3.  You do not need to include prior history that might be on the DEC1 or DEC7.  The DEC5 (and the DEC3) refer to information past and present that is used to make the eligibility determination (and/or other DEC5 decisions).

Q:  Is it okay to have “none” for options considered and rejected (Section II)?  
A:  You can never respond with “none” on “The IEP Team or other appropriate people also considered the following option(s) and rejected these option(s) because:” (Section II).  You may address any (but not necessarily all) parts of the decision such as an IEP goal, setting, additional testing needed, etc. There must always be something else considered here.  
Q:  What are some appropriate responses to options considered and rejected (Section II) for an annual IEP review?  

A:  Your options considered and rejected must relate to the actions decided so it would not be okay to say “change placement to self-contained” or “considered exit” if the purpose of the meeting is annual review (and not “educational placement/change in placement” or “other – exit”).  If the reading goal is being changed based on prior progress, you could have considered more practice at a lower level but needing to increase targeted reading level to improve success on state testing.

Q:  Is it okay to have no other factors that are relevant to the agency’s proposal or refusal (Section IV) on the DEC 5?

A:  Yes.  However you must have some text typed into this section – “None” or “N/A” may be used here if you have already described all factors that are relevant.  
Q:  For related service reviews, is it possible to only look at that portion of the student’s program (example speech services) without doing a complete reevaluation?

A:  No, with the exception of transportation as a related service which does not require a reevaluation process at this point, you cannot evaluate just “one piece” of the child.  
Example 1 (adding a related service): if a speech evaluation is needed for an LD child in order to consider adding speech, you would still have to look at LD needs (with or without testing) in addition to his/her speech needs.  Part of EVERY reevaluation process includes completion of the eligibility determination (yes-yes-yes page) noting the primary category (LD in this case).  If there is any testing, the DEC3 eligibility worksheet for the student label (again, LD in this case) must be completed.  

Example 2 (dismissing from a related service):  if a therapist wishes to dismiss a student from therapy, a reevaluation is needed.  As stated in the last example, you must consider the whole child completing the correct worksheet for student label if any testing has been done and completing the eligibility determination (yes-yes-yes page).  If there is strong clinical data for speech on the DEC7, you could do a no test reevaluation. 
Note:  a reevaluation as outlined above resets the 3 year clock so be certain that all aspects of the student’s needs have been adequately addressed to make a good eligibility determination.  

Note:  one strategy that can be utilized is to place students on a related services support description plan to give minimal supportive services until the “real” reevaluation is due.
Q:  Should we be giving copies of DEC5’s to students who are not age of majority?

A:  Typically DEC5’s would only be given to a student if the student is age of majority (18 or over). Only check copy to student on EasyIEP if you have a student who is age of majority.

DEC 6:

DEC 7:
Q:  Should we include numbers (i.e., standard scores) on the DEC 7?

A:  Yes, for the sake of psychologists and other professionals working with the student.  Remember that we should always be “parent friendly” so descriptors for the numbers as well as an explanation of findings are needed.  

Invitation to Conference Letter:
Q:  When should “person who can interpret test results” is checked on the invitation?

A:  This box should be checked when test results will be discussed at a meeting (could be the psychologist, speech therapist, or EC teacher as long as person is knowledgeable).  Staff should check which roles they have been assigned on invitations and sign the appropriate lines on the document(s).  For example, psychologists sometimes are added as a separate participant and sometimes are also serving in one or more required roles.  

Q:  How do I note that I am an SLPA or Psychologist if I was not listed separately on the invitation?

A:  You should add your title after your signature if the teacher listed you as LEA Representative and/or person who can interpret test results but did not list psychologist (or speech) as a separate role to be in attendance.  You should have your title listed in EasyIEP already.  
Note:  Whether therapists/psychologists are listed as separate participants is a matter of style, not compliance.  If listed, however, they must be present at the IEP meeting; another staff person with required credentials to serve required roles cannot serve if needed. 

Q:  If I am serving two functions (for example, EC teacher and LEA rep), how do I sign the document:

A:  You may use arrows or sign twice; it does not matter as long as it is clear what roles you are serving.
Q:  If the parent has signed the invitation to conference letter which lists the outside agency to be attending, will this be sufficient documentation that the outside agency was invited and that the parent agreed to their participation?

A:  No, you still have to include the actual document that was sent to the outside agency to show they were actually invited; this document will be critical if the agency does not show for the meeting.  
Parent Handbook:
Q:  Since a parent handbook must be given to each parent once per year, how is it documented through our DEC forms?

A:  If there is a DEC 2 during the current school year, there will be documentation on this form.  Otherwise, please be sure to note that the handbook was sent along with the invitation to conference for the annual IEP meeting.  You indicated this when creating the invitation and it will print on that invitation (of course you also need to send the invitation!).  If there is no DEC2 from the current year but there has been an IEP annual review, that a handbook has been sent must be marked on the invitation (or on the parent contact form if somehow you forget or otherwise send the invitation later).  If an annual review has occurred during that school year without documentation that a handbook has been sent, the folder is non-compliant and a resubmittal will be required.  If an annual review has not yet occurred, check to ensure that a handbook was sent during the previous school year and if so, count the folder compliant.
Miscellaneous:
Q:  Where should interest and skills inventories and work samples to show progress towards goals or data sources used to form the PLAAFP be kept?

A:  Work samples or other data-based sources used to help form the PLAAFP do not need to be kept in the EC folder but are better housed in a separate working folder for the teacher.  Keep in mind that you must be able to produce supporting documentation for how your annual goal progress has been measured for at least a year after that IEP is done (in some cases longer may be necessary); that information may be kept by you or placed in the folder.  
